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SECTION  II 
INTRODUCTION

Method of instruction:  CO
Instructor to student ratio is:  1:16
Time of instruction:  0:05
Media Used:  None

NOTE:  Before you begin class, assign student to small groups of 3-5 students.  Have students sit so that they are in their groups and can work together without having to relocate.

Motivator
“Controlling combat stress is often the deciding factor--the difference between victory and defeat--in all forms of human conflict.  Stressors are a fact of combat and soldiers must face them.  It is controlled combat stress (when properly focused by training, unit cohesion, and leadership) that gives soldiers the necessary alertness, strength, and endurance to accomplish their mission.  Controlled combat stress can call forth stress reactions of loyalty, selflessness, and heroism.  Conversely, uncontrolled combat stress causes erratic or harmful behavior that disrupts or interferes with accomplishment of the unit mission.  Uncontrolled combat stress could impair mission performance and may bring disgrace, disaster, and defeat.”  FM 22-51 (p. 1-1).  You, as a leader, directly influence the level of stress in your unit.  You need to recognize specific leader actions that can positively influence your soldiers and how they react to stress on the battlefield.  Battle fatigue and misconduct stress behaviors are controlled with strong effective leadership.

NOTE:
Inform the students of the following terminal learning objective requirements.

Terminal
At the completion of this lesson you [the student] will:

Learning

Objective


Action:
Identify leader actions appropriate to reduce identified battle fatigue and combat stress behaviors.

Conditions:
In class, given a written scenario, a small group assignment, class notes and advance readings, and access to FM 22-51.

Standard:
Identified at least three (3) leader actions to control (or reduce) combat stress behaviors and three (3) specific behaviors you would watch for per phase IAW FM 22-51.

Safety
None

Requirements


Risk
Low
Assessment


Level


Environmental
None

Considerations

Evaluation
TLO will be evaluated using the scenario in Appendix B.  The evaluation instrument provides the students a scenario and they must: accurately identify what leader actions will be appropriate to combat stress management, discuss the actions that they would take during predeployment, deployment, and combat.  The student must identify at least three (3) leader actions per phase.
Instructional
Prior to combat, you must train yourself and others in stress reduction methods.

Lead-in
When you go into combat, stress will affect all the members of your unit and some will


become casualties as a result.  You must also learn how to recognize and quickly restore to duty those soldiers who become battle fatigue casualties.
SECTION III 
PRESENTATION

A.
ENABLING LEARNING OBJECTIVE A


Inform the students of the enabling learning objective requirements.

Action:
Recognize stress related behaviors

Conditions:
Given an in-class scenario and read-ahead packet and access to

FM 22-51.

Standards:
Identified adaptive and misconduct stress behaviors IAW FM 22-51.


REFERENCE:  FM 22-51, Chapter 2.

1.
Learning Step/Activity 1 - Identify adaptive and misconduct stress behaviors


Method of instruction:  CO

Instructor to student ratio is:  1:16

Time of instruction:  0:25

Media:  Paper, Viewgraphs

a.
Classroom discussion of stress.


Review, for understanding, the concepts of stress, the sources of stress within an organization, and coping techniques as they are presented in the student read-ahead packet pp 1-7.


In your read ahead package, you were given a definition of stress.  


Question:  Define stress.  (Encourage maximum responses and participation.)  (Ref: D-1)


Expected response:  Stress is the body’s response to a demand.  And as you learned, that demand is also called a stressor.


Question:  I just said that a stress demand is also called a stressor.  Explain to me what you mean by stressor:  (Ref D-1)


Expected response:  Stressors are events or situations which require change, create internal emotional conflict, or pose a threat.  The demands may be physical (cold, injury, disease) or mental (fear, conflict, pressures).  Stressors can be positive or negative depending on how they are perceived by the person.  It is the stressor plus the perception which causes stress.


Question:  In summarizing our explanation of a stressor, I stated that it is the stressor plus the perception which causes stress.  What do I mean?  Can you give me an example?  (Ref: D-1)


Expected response:  It means that the demand (stressor) alone does not cause the stress.  How the individual perceives the stressor determines whether it is slightly positive, slightly negative or extremely positive or extremely negative.  Make sure that your students understand this point.  It is very important.


Question:  Stress may be functional or dysfunctional—or as some say positive or negative.  Thinking about your school situation, define functional stress and give me an example of a functional or positive stressor in the school environment.  (Ref:  D-3)


Expected response:  Functional stress results in improved performance.  Accept reasonable school examples.  Ask several students for examples.


Question (Cont.):  Now let’s think about your school situation and define dysfunctional stress and give me an example of a functional or positive stressor in the school environment.  (Ref:  D-3)


Expected response:  Dysfunctional stress is eventually detrimental to performance.  Accept reasonable school examples.  Ask several students for examples.


So stress can be positive or negative.  As we are going to discuss, stress can be beneficial or negative in a combat situation.  As leaders, you must be able to identify stressors and build on the positive while working to reduce the effects of the negative stressors.  The way that you perceive and handle the stressors influences how the stressors are perceived by your soldiers.


One of the things which you are going to have to do as a leader is to identify the sources of stress within your organization.  You were divided into small groups at the beginning of the class.  Select a recorder/spokesperson.  On your chart paper indicate two columns.  One column is “organizational structure” and the other is “work environment.”  Thinking about a military organization, list as many sources of stress as you can which can result from the organizational structure and list them under that column.  Think about the work environment sources of stress and list them under the “work environment” label.  You will have three minutes to identify the stress sources that you can relate to these two categories.  (Ref:  D-3/D-4)

After three minutes, start a round-robin comparison of what the groups listed.  For example, have group 1 present their results.  The next group then presents what they have that is different and so on.  After the last group, the class then discusses and eliminates any stress source listed, which does not belong. 


Suggested responses:  Accept what is logical and reasonable:  Pages D-3 to D-4 of the student readings provide suggested responses.


Question:  We know that we need to build on the positive stressors and attempt to reduce the effects of, or eliminate, the negative stressors.  What are some individual coping techniques which you can use when you are dealing with negative stressor situations?  (Ref: pg D-4)


Suggest that you write the responses given by the students on the chalkboard.  


Expected responses:  Talk about the situation and practice stress-coping techniques.  The students may have more specific responses such as change the way you view the stressor.  Accept responses which are logical and reasonable.  You may have students who are well-versed in stress management.  Allow them to enhance the lesson.

b.
Class discussion of stress and combat performance


We have been talking about stress and stressors in general.  At this point we are going to direct our focus to combat stress and the effects of stress on combat performance.


Question:  Your readings focused on combat stress control.  Who can tell me why your reading used stress control rather than stress management for this topic?  (Ref:  D-5)


Expected response:  The word control is used rather than the word management to emphasize the active steps which leaders, supporting personnel, and individual soldiers must take to keep stress within the acceptable range.  


When we try to control stress, we are trying to keep the stress within acceptable limits for mission performance, trying to return stress to acceptable limits when it has become disruptive and are trying to increase the tolerance to stress so that our soldiers can endure and function under the extreme stress which is unavoidable in combat.  Stress control is an important aspect of being a military leader.


Combat stress control must be a natural part of everything you do in the Army.  As a leader you must ensure that the combat stress control program in your unit is effective.  In combat situations, the enemy wants to maximize the combat stress experienced by your soldiers.  An effective combat stress control program can control the effects of combat stress on the accomplishment of unit missions by identifying and controlling stressors, reducing battle fatigue and misconduct stress situations, and reducing recovery time for battle fatigue casualties. 


Question:  We have already learned about stressors which pose a challenge or threat to the individual’s well-being or esteem.  But what do we mean when we talk about combat stressors?  Where do they occur?  What are the sources? (Ref:  D-8)


Expected response:  Combat stressors are any stresssors occurring during the course of combat-related duties, whether due to enemy action or other sources.  Combat duties do not necessarily involve being shot at.  They may be carried on even in “safe” areas far from the enemy.  Many stressors in combat duties come from the soldier’s own unit, leaders, and mission demands.  They also come from the conflict between mission demands and the soldier’s home life.


Your advance reading presented a discussion of mental versus physical stressors.  A mental stressor is one in which only information reaches the brain with no direct physical impact on the body.  This information may place demands on either the cognitive systems (thought processes) or the emotional system (feeling responses such as anger or fear) in the brain.  Often, reactions are evoked from both the cognitive and emotional systems.


A physical stressor is one which has a direct effect on the body.  This may be an external environmental condition or the internal physical/physiological demands of the body.  


For the next few minutes, you are going to work in your small groups.  Label one side of your chart paper physical stressors and the other side mental stressors.  Under physical stressors label two sections--Environmental and Physiological.  Under mental stressors label two sections--cognitive and emotional.  I want you think about a combat situation.  Under the environmental column list all of the stressors you can think of which are environmental and then think of stressors which are physiological.  Under the mental stressors list all of the stressors which you can think of for the cognitive and emotional areas.  You will have five minutes to complete the task.

NOTE:  At the end of five minutes, display VGT 1285-1, “Types of physical and mental stressors.”  Tell the groups to compare their responses to the VGT.  Ask if they had responses which were not listed on the chart.  Ask the students if they agree with the VGT.  Encourage them to ask questions or make comments about additional possibilities.

NOTE:  Display VGT 1258-2, “Combat Stress Behaviors”

Question:  Let’s now look at this VGT.  First, let’s define combat stress behaviors? 

What do we mean by combat stress behavior? (Ref:  D-11)
Expected response:  Combat stress behavior is the generic term which covers the full range of behaviors in combat, from behaviors that are highly positive to those that are totally negative.

Looking at the chart, you can see that combat stress behaviors are divided into adaptive (or stress reducing) behaviors and dysfunctional behaviors.  Further looking at the VGT we can see that the next level of the chart lists positive combat stress behaviors, misconduct stress behaviors and criminal acts and battle fatigue.  Let’s define each of these categories:

Question:  What do we mean when we talk about positive combat stress behaviors:  (Ref:  D-13 and FM 22-51, Chapter 3)

Expected response:  Positive combat stress behaviors include the heightened alertness, strength, endurance, and tolerance to discomfort which the fight or flight stress response and the stage of resistance can produce when properly in tune.  In other words, the individual becomes aware of the situation.  

Question:  What are some examples of positive combat stress?  (Same reference as above and D-12)

Expected response:  Strong positive combat stress behaviors include the strong personal bonding between combat soldiers and the pride and self-identification which they develop with the combat unit’s history and mission (unit esprit). 

Question:  How can positive combat stress behaviors be developed and encouraged to develop?  (Ref:  D-13)

Expected response:  Sound military training (drill), wise personnel policies, and good leadership.  Also good physical fitness.  Students may give additional responses which are appropriate.  Encourage participation.

On the other side of the chart, we see that combat stress behaviors can lead to dysfunctional combat stress behaviors.  Obviously dysfunctional behaviors are those which interfere with the accomplishment of the mission and/or are negative for the individual and unit.

The chart shows that there are two types of dysfunctional behavior:  Misconduct and criminal acts and battle fatigue behaviors.  Let’s look at the misconduct behaviors first.

Question:  What are misconduct stress behaviors?  What are some examples?

(Ref:  D-13 and chapter 4, FM 22-51)

Expected response:  Behaviors which range from minor breaches of unit orders or regulations to serious violations of UCMJ or the Law of Land Warfare.  They include things such as failing to take prisoners, killing prisoners, mutilating enemy dead, excessive force, rape, pillage and looting and fraternization.  Additional examples include killing noncombatants, fighting with allies, AWOL, desertion, refusing to obey an order, threatening to kill unit personnel, trying to use the medical system to escape, self-inflicted wounds, and drug/alcohol abuse

Question:  What are some of the factors which may increase misconduct stress behavior?  (Ref:  D-13 to D-14 and Chapter 4 of FM 22-51.

Expected response:  The following factors may increase misconduct stress behavior:

(a)
Permissive attitude and availability and use of drugs in the region by civilians, especially around posts or garrison areas.

(b)
Inadequate enforcement of the unit’s Alcohol and Drug Abuse Prevention and Control Program before deployment; failing to identify and treat (or discharge) misusers.  This is a critical issue for Reserve Component as well as Active Component units.

(c)
Availability and distribution networks (both legal and illegal) for alcohol and different types of drugs in the theater.  Some drugs are much more available at lower prices in some foreign countries or regions.

(d)
Unsupervised and unwise use of amphetamines and other strong stimulants to remain awake in continuous operations.  This can produce dangerous (usually temporary) neuropsychiatric illness.  Also, it may lead to dependency and addiction in originally well-intentioned, good soldiers, including leaders.

(e)
Boredom and monotonous duties, especially if combined with chronic frustration and tension.

(f)
Rapid return of soldiers to close contact with noncombatant military, civilians, or families after an intense battle experience without a unit stand-down period in which to defuse.

(g)
Failure of expected support, and reinforcement or relief; inadequate resupply; inadequate medical support and evacuation.

(h)
Loss of confidence in leaders, in supporting or allied units, and in equipment compared to the enemy’s.

Question:  What are some factors which provide protection against misconduct stress behaviors?  (Ref:  as above.)

Expected response:  NOTE:  INSTRUCTIONAL OPTION:  SHOW VGT 1285-3, Factors that protect against misconduct stress behavior, and discuss each factor OR have the students discuss the factors which you write on the board and then compare with the VGT 1285-3

(a)
High unit cohesion--represents the commitment of soldiers of all ranks to each other and the strength of their willingness to fight and sacrifice personal safety.

(b)
Tough, realistic training--provides the training, including faithful adherence to rules of engagement, which support the Law of Land Warfare and addresses cultural issues.

(c)
Unit leaders, medical personnel, and chaplains are trained--to recognize battle fatigue and early warning signs of misconduct stress behaviors.  

(d)
Units are withdrawn from combat periodically--to rest, refit (reconstitute if necessary), and absorb new replacements who arrive and are integrated as cohesive teams, not individuals.

(e)
Leaders show caring for the soldiers and make provisions for their physical, mental, and spiritual well-being as the tactical situation permits.

(f)
Leaders keep troops informed--of the objectives of the operations and war (including psychological operations and diplomatic, political, and moral objectives). 

(g)
Leaders conduct after-action debriefings--which defuse resentments and tension prior to soldiers coming in close contact with noncombatants.  

NOTE:  Chapter 4, FM 22-51, covers Combat Misconduct Stress Behaviors in depth.

Leaders have an important role in preventing and reporting any misconduct and criminal acts which occur.  You must take all necessary actions to lessen the potential for these behaviors to occur and to stop the actions if they do.  In addition to the misconduct and criminal acts, leaders must be aware of, and work to prevent, battle fatigue.  

Question:  Define battle fatigue.  (Ref:  D-14 to D-16 and chapter 5 of FM 22-51)

Expected response:  Battle fatigue is also called combat stress reaction or combat fatigue.  The term refers to combat stress symptoms and reactions which feel unpleasant, interfere with mission performance, and are best treated with reassurance, rest, replenishment of physical needs/activities which restore confidence. 

NOTE:  Make sure that students also cover the following points:  


(1)  Battle fatigue can occur in conjunction with other problems such as injury and both problems will require treatment and 


(2) Battle fatigue may coexist with misconduct stress behaviors.  However, battle fatigue itself, by definition, does not warrant legal or disciplinary action whereas the misconduct behavior.

NOTE:  INSTRUCTIONAL OPTIONS:  At this point you may want to use VGT 1285-4, Contributing factors to battle fatigue.  If you use the VGT, you can either skip the question below and go over the four factors or you can ask the question and then summarize the students’ responses by showing the VGT.  

Question:  There are four major contributing factors which cause battle fatigue.  What are they? (Ref:  D-15 and Chapter 5, FM 22-51.)

Expected response (also on VGT 1285-4)

(a)  Sudden exposure or transition to the intense fear, shocking stimuli, and life-and death of  battle.  

(b)  Cumulative exposure to dangers, responsibilities, and horrible consequences.  

(c)  Physical stressors and stress symptoms which reduce coping ability.  Sleep loss and dehydration are especially strong contributors.

(d)  The home front and preexisting problems.  Worrying about what is happening back home distracts soldiers from focusing their psychological defenses on the combat stressors.  

Question:  What are some of the signs/symptoms which the leader should recognize as possible battle fatigue?  (Ref:  D-15 and chapter 5, FM 22-51)

Expected response:

SIGNS
DESCRIPTION

Simple Fatigue
Involves tiredness, loss of initiative, indecisiveness, inattention, and when extreme, general apathy.  

Anxious
Includes verbal expressions of fear; marked startle responses which cease to be specific to true threat stimuli and become generalized; tremor; sweating; rapid heartbeat; insomnia, and other symptoms of hyperarousal.

Depressed
May have slowed speech and movement of the simple fatigue form or restlessness and startle responses of the anxious form. Also included significant elements of self-doubt, self-blame, hopelessness, and may include grief and bereavement.

Memory Loss
Mild forms include inability to remember recent orders and instructions.  More serious examples are loss of memory for well-learned skills or discrete loss of memory for an especially traumatic event or period of time.

Physical Function Disturbance
Includes disruptions of motor, sensory, and speech functions.  Physical injuries or causes are absent or insufficient to explain the symptoms.

Psychosomatic Forms
Usually present with physical (rather than emotional) symptoms due to stress.  They include Cardiorespiratory (Heart and breathing), Gastrointestinal, and Musculoskeletal including pain and headaches.

Disruptive
Include disorganized, bizarre, impulsive or violent behavior, total withdrawal, or persistent hallucinations.  These are uncommon but do occur.

You need to be familiar with the symptoms of battle fatigue and what you should do when you recognize the symptoms.  In some cases, the fatigue can be self-managed but in the more severe forms, evaluation may be necessary.  Work with your unit medics and medical personnel.  

Check on Learning:  During this class we discussed stress and stress related behaviors.  We identified adaptive and dysfunctional behaviors and talked about some possible leader actions.

INSTRUCTIONAL NOTE:  The kinds of questions you ask at this point and how you check on learning depends on the level of your students and how well prepared they were for the class.  You might want to review definitions or you might have the students tell you what the information you just covered means to a leader and how a leader can use this information.

2.
Learning Step/Activity 2 - In Class Practical Exercise

Method of instruction:  PE 
Instructor to student ratio is: 1:16
Time of instruction:  0:10
Media:  Paper

NOTE:
The same PE will be used for ELOs 1 through 3.  Have the students get out the in-class practical exercise which was the last page of their student readings package (Appendix D-22).  In their small groups they are to do the following tasks:


a.
Identify positive combat stress behaviors in the scenario.

b. Identify misconduct combat stress behaviors in the scenario.

Tell them to write their responses on their chartpaper.  Give them seven minutes to complete the requirement.  Again, begin with the first group (choose a different group to begin than for the other exercises) and have them present their findings.  Go to the next group and have them add anything different, and so on.  After all have added, then ask if they disagree with any of the responses given.  Discuss any issues.  

Expected responses:


Positive Stress Behaviors


Misconduct Stress Behaviors
Platoon leader allowed soldiers to make
Domestic violence

telephone calls and provided hot meals.
Soldiers selling personal items.

Platoon sergeant gets information about
Barracks larceny.

the enemy’s tactical position and capabilities;

information is shared with the platoon.
Lack of cohesion.


Company commander relieved.
SUMMARY:  Depending on the level of preparation and knowledge of your class, you might want to review the definitions or ask a question such as the one that follows:


You have had the opportunity to discuss combat stress and how it can be positive or negative.  You have also had the opportunity to identify combat stress in a PE.  What is the most important thing that an Army leader should know about identifying combat stress?

B.
ENABLING LEARNING OBJECTIVE B

Inform the students of the enabling learning objective requirements

Action:
Identify leader actions to offset identified battle fatigue factors.

Conditions:
Given an in-class scenario and read-ahead packet, a class discussion and access to FM 22-51.

Standard:
Identified battle fatigue risk factors and appropriate leader actions to offset them IAW FM 22-51.

1.
Learning Step/Activity 1 - Identify battle fatigue risk factors. 

Method of instruction:  CO
Instructor to student ratio is:  1:16
Time of instruction:  0:10
Media:  Viewgraphs, Paper,
Viewgraph 1285-3 “CONTRIBUTING FACTORS TO BATTLE FATIGUE”, AND 1285-4, FACTORS THAT PROTECT AGAINST MISCONDUCT STRESS BEHAVIOR” support this activity.

Question:  Earlier we discussed the factors which contribute to battle fatigue.  What were some of the    factors we identified?  

Expected response:  VGT 1285-4 summarizes the factors.  Suggest that you display it again after the students have responded.

Tell the students to again work as a group and review the PE.  They are to identify the factors which contribute to battle fatigue.  Give them five minutes to do so.
Expected response:  Potential battle fatigue risk factors:

a.  Initial lack of information leading to fear and anxiety.

b.  Intelligence briefing on potential for combat retaliates and casualties.

c.  Irritability and complaints about no communication (telephone calls) home and lack of hot meals.

Suggest you have one group respond first and then have the other groups either agree or disagree with the responses.

2.
Learning Step/Activity 2 - Identify leader actions to offset battle fatigue risk factors. 

Method of instruction:  PE
Instructor to student ratio is:  1:16
Time of instruction:  0:10
Media:  Paper

Battle Fatigue Risk Factors and Leader Actions are covered in detail in APPENDIX A, FM 22-51.

VGT 1285-3, Factors that protect against misconduct stress behavior.  The factors which are listed on this VGT apply to the prevention of any dysfunctional combat stress behavior.  You can use it again here and tell the students that it applies to battle fatigue also.

Question:  Although we did not specifically state the leader actions which could help prevent battle fatigue earlier, the factors which we identified as factors which protect against misconduct behavior also apply to battle fatigue.  What were some of the factors we identified as factors which help protect against misconduct stress behavior?

Expected response:  Show VGT 1285-3 after the students give you their responses. 

SUMMARY
Question:  We have identified battle fatigue factors in our PE and identified some  leader responses which can help prevent battle fatigue and also misconduct behaviors.  Now, as Army leaders, what do you think is the most important step which an Army leader can take to reduce the potential of dysfunctional combat stress behaviors?  Why?


Your responses will vary.  Encourage discussion.  In summary, it is good leadership.

Summarize the enabling learning objective.

C.
ENABLING LEARNING OBJECTIVE C

NOTE:
Inform the students of the enabling learning objective requirements

Action:
Identify leader actions to control combat stress

Conditions:
Given an in-class scenario and read-ahead packet, class discussion and access to FM 22-51.

Standard:
Identified leader actions to control combat stress identified in the in-class scenario IAW FM 22-51.

Method of instruction:  PE
Instructor to student ratio is:  1:16
Time of instruction:  0:10
Media:  Paper
We have identified battle fatigue factors in our PE and some responses which can help prevent battle fatigue and also misconduct behaviors.  As a group, I want you to now take the PE we have been working with and determine what leader actions should be taken in this specific scenario.  You will have five minutes to determine your response.  

Reference:  Tables 1-2, 1-3, and 1-4 in FM 22-51 (pages 1-10 - 1-13) which list Senior Leader, Junior Leader and Staff Responsibilities for Combat Stress Control provide specific guidance.  It is advisable for the instructor to be familiar with these tables prior to class.  If time permits, some of this information can be provided to the class.  

Students read in-class PE and identify appropriate leader actions to control combat stress (small group solutions) for the PE situation.

Leader actions specific to the situation in the scenario (practical exercise)

“Remove SGT Stress from the area for evaluation and return him to combat as soon as possible

The students may identify other actions which would be beneficial.  Accept them also.

SECTION IV
SUMMARY

Method of instruction:  CO

Instructor to student ratio is:  1:16 


Time of instruction:  0:10

Media:  None

Review/
Review any part of the lesson which you determine necessary.
Summarize

Lesson


Make sure you repeat the terminal learning objective of the lesson.

NOTE:
Determine if students have learned the material presented by soliciting student questions and explanations.  Ask the students questions and correct misunderstandings.  The questions you ask will be determined by the performance of your students during the class.

Check on
QUESTIONS

Learning
(Reference Appendix D)


a.  What is stress?  When have you experienced it (in your unit) and how did you and your soldiers deal with it?  Will all soldiers react to stress the same?  If not, what are some of the different ways that individuals show stress?


b.  Who are some people that can help you and your unit deal with stress?  How, as a leader, are you going to insure that your unit continues to deal appropriately with stress, even in your absence?

NOTE:
Solicit and answer the student’s questions.  This is not a graded activity.

Transition
NA

To Next


Lesson


SECTION V
STUDENT EVALUATION
Testing
The TLO will be evaluated using the scenario in Appendix B.  The students will have 30 

Requirements 
minutes 
to complete the exercise and must answer the questions specified in the situation.  There is not an ONLY/CORRECT answer for the test.  The using school assigns course weight to the evaluation.

NOTE:
Rapid, immediate feedback is essential to effective learning.  Schedule and provide feedback on the evaluation and any information to help answer student’s questions about the test.  Provide remedial training as needed.

Feedback
Discuss the suggested solution to the situation with the students and clarify any doubts and 

Requirement 
answer any question that may arise.

APPENDIX D

STUDENT HANDOUT

IMPLEMENT MEASURES TO CONTROL COMBAT STRESS

I.  STRESS
1.
STRESS.  Stress is the body’s response to a demand (stressor).  STRESSORS are events or situations which require change, create internal emotional conflict, or pose a threat.  The

demands may be physical (cold, injury, disease) or mental (fear, conflict, pressure).  Stressors can be positive or negative depending on how they are perceived by the person.  Thus, stressor plus perception causes stress.

2.
THEORETICAL CONCEPTS OF STRESS.


a.
Stress as a nonspecific internal response.  A popular concept defines stress by the presence of an internal physiological stress response, the conclusion being that without evidence of a stress response there is no stress.  When stressed, the body always responds in a nonspecific way in an attempt to adjust to the demands of the stressor (pacing, foot tapping, excessive sweating, or a nervous eye twitch).


(1)
This concept states that there is a typical pattern of physiological adjustment to prolonged stressful situations.  The nonspecific response goes through three stages of adaptation to a stressor over time.  The first stage of adaptation is identified at the Alarm Stage.



(a) In the Alarm Stage the body’s resistance as well as the individual’s performance will likely be reduced for a period of time.  Some of the signs of the Alarm Stage are: an increased breathing rate; increased heart rate; increased blood pressure; increased body metabolism; increased oxygen metabolism; decreased blood flow and function of the digestive system, kidneys, and bladder; increased blood flow and tension in the muscles; and perspiration.



(b) During the Resistance Stage the body must expend more energy than normal for coping.



(c) During the Exhaustion Stage the body is unable to continue resistance under the high stress conditions and it (the body) becomes ill and death may result.


(2)
Metaphorically speaking, it may be useful to equate these stages to the smooth functioning of a heating system once the thermostat has been set at a higher setting.  During the Alarm Stage, the heating system makes more noise, increases its output, and works harder.  Increasing the temperature further, the system works at a higher level of output than was necessary at the lower setting (turning on more often, for example).  Following a prolonged Resistance Stage, the heating system may break down from over use.  It will no longer be able to function in resisting the stress (temperature setting) demands.  Similar changes occur in humans.


b.
Stress as influenced by the environment.  Research also provides some evidence in support of the stressful consequences of change.  Changing situations usually lead a person to adjust, or to attempt to adapt because change disturbs the person’s current way of behaving.


c.
The interactive model of stress.  The interactive model of stress emphasizes that stress is the result of a perceptual process in which an internal demand is compared with the ability to cope with or meet that demand.  An imbalance between perceived demand and perceived capability gives rise to the experience of stress, which is accompanied by subsequent physiological, psychological, or behavioral responses.  The effects of stress responses and coping or avoidance behavior provide feedback and interact with future stress cycles.


(1)
In the first stage of the interactive process, some demand or situation confronts the individual, who in turn reacts to the demand by employing psychological processes such as perception, memory, learning, judgment, and thought.  The perceived demand is then compared with the person’s perception of their capability to deal with the situation.  Corresponding to a demand is the individual’s actual capability to meet the demand.  Actual demands and capabilities are perceived and assessed by the individual.  The outcome of Stage 1 becomes a perceived demand and a perceived capability.


(2) In Stage 2 the individual weighs these perceptions of demand and capability through what is called cognitive comparison.  If, as a result of this comparison, perceived demands are greater than perceived capabilities, an imbalance exists which gives rise to the activation of stress.  If perceived demands are equal to perceived capabilities, a balanced condition exists, and stress is not activated.  The third combination, in which perceived demands are less than perceived capabilities, also result in imbalance.  This results in underload.


(3) The imbalance which gives rise to stress in Stage 3 may develop in varying degrees.  If there is a moderate gap between the perceived demand and perceived capability, a condition of functional stress exists.  It is functional because it has a motivating effect on behavior and, to a degree, increases performance.  When the imbalance between perceived demands and perceived capabilities is too great, the individual is threatened and may begin to feel in danger of being psychologically overwhelmed or physically harmed.  At this degree, the stress becomes dysfunctional.


(4) If the cognitive comparison in Stage 2 results in an imbalance which activates stress in Stage 3, any combination of the several response systems shown in Stage 4 may become involved.  


(5) In Stage 5, all three types of stress responses feed back into the demands and capabilities (Stage 1) and influence how the individual handles future stress situations.  If a person has been successful in managing a previous stressful situation, he may modify the perception of actual capability, actual demand, or both.  In the case where a person has successfully coped, the feedback from others as well as the individual’s own appraisal of the event should lead to an increase in both actual and perceived capability.  The actual ability has been enhanced through practice, while the perception of capability has been increased through knowledge of the results.  Actual and perceived demands may be similarly modified through feedback.


d.
Functional and dysfunctional stress.  Stress may be functional or dysfunctional.  Functional stress results in improved performance, while dysfunctional stress is eventually detrimental to performance.

3.
SOURCES OF STRESS WITHIN AN ORGANIZATION.


a.
The organizational structure.  The organizational structure may contribute to individual stress if the following exist:


(1) Overly rigid rules and procedures.


(2) Unclear chain of command.


(3) Ineffective communications.


(4) Over supervision or “micromanagement” by supervisors.


(5) Lack of an effective orientation program.


(6)
Membership in groups competing for the individual’s time.  


(7)
Frequent changes in superiors or supervisors.


(8)
Competition with peers.


(9)
Events in society.  (Example:  The possibility of the soldier’s unit being deployed.)



(a) Many organizations have formal and often extensive programs to integrate new people into the organization.  New members learn how the organization expects them to act, what aspects of the job are important, and what the organizational values are.  If there is no formal program to accomplish the “socialization” process, informal processes will always exist to teach newcomers “the ropes.”  The period of initial entry and socialization is inherently stressful because of change experienced by people coming into the organization.



(b) There appear to be important links between different levels and kinds of stress during entry into the organization and long term organizational interests such as commitment, job performance, and satisfaction.  As stated above, if the leader, as a stress manager, does not positively integrate new individuals into the organization the individual may not feel “a part” of the organization and thus not be as committed, as productive, or as satisfied in their job.


b.
The work environment.  The work environment may be a source of stress on the job.  


(1)
Working under extreme climate conditions (extreme hot or cold), working under extremely noisy conditions, or working in extremely close quarters are all potentially stressful physical environments.


(2)
Included in this category of potential stressors are poor quality of interpersonal relations, a lack of privacy, or isolation.


(3)
Military tasks often are difficult, physically demanding, and dangerous, and stressful in themselves.

4.
RECOMMENDED INDIVIDUAL COPING TECHNIQUES.


People cope with stress through mental preparation, physical preparation, and by practicing stress-coping techniques.


a.
Mental preparation includes talking about your problems and those stressful events or situations which require change.  Talking about your problems makes them easier to deal with.  Accept what you cannot change.  Expecting changes to occur in our daily lives or jobs enables us to cope.  Have realistic expectations of yourself and for others.


b.
Practicing stress-coping techniques entails rehearsing techniques such as deep breathing, muscle tension-relaxation exercises, self-suggestion, imagery, and meditation.


(1) Deep breathing.  This exercise consists of deep inhaling, which expands the abdomen, and thorough exhaling, which tries to push out all remaining oxygen.


(2) Muscle tension-relaxation exercises.  These exercises are more complex; they generally consist of concentrating on various muscle groups and limbs, tensing and relaxing them to relax the entire body.


(3) Cognitive exercises of self-suggestion, imagery, and meditation.  These exercises involve creating positive mental images that reduce the effects of stressful surroundings.

5.
SOURCES OF PROFESSIONAL COUNSELING AVAILABLE TO A SOLDIER AND FAMILY.


a.
Hospital psychiatry, psychology, and social work services.


b.
Mental Health Services.


c.
Chaplains.


d.
Drug and alcohol facilities.


e.
Army Community Services (ACS).

II.  STRESS AND COMBAT PERFORMANCE

1.
COMBAT STRESS CONTROL


a.
Controlling combat stress is often the deciding factor--the difference between victory and defeat--in all forms of human conflict.  Stressors are a fact of combat and soldiers must face them.  It is controlled combat stress (when properly focused by training, unit cohesion, and leadership) that gives soldiers the necessary alertness, strength, and endurance to accomplish their mission.  Controlled combat stress can call forth stress reactions of loyalty, selflessness, and heroism.  Conversely, uncontrolled combat stress causes erratic or harmful behavior that disrupts or interferes with accomplishment of the unit mission.  Uncontrolled combat stress can impair mission performance and may bring disgrace, disaster, and defeat.


b.
The word CONTROL has been chosen deliberately to focus thinking and action within the Army.  Since the same word may have contrasting connotations to different people, it is important to make its intended meaning clear.  The word CONTROL is used (rather than the word MANAGEMENT) to emphasize the active steps which leaders, supporting personnel, and individual soldiers must take to keep stress within the acceptable range.  This does not mean that control and management are mutually exclusive terms.  Management is, by definition, the exercise of control.  Within common usage, however, and especially within Army usage, management has the connotation of being somewhat detached, number-driven, higher echelon process rather than a direct, inspirational, leadership process.


c.
Stress is the body and mind’s process for dealing with uncertain change and danger.  Elimination of stress is both impossible and undesirable in either the Army’s combat or peacetime missions. 


d.
The objectives of stress control are as follows:


(1) To keep stress within acceptable limits for mission performance and to achieve the ideal (optimal) level of stress when feasible.


(2) To return stress to acceptable limits when it becomes temporarily disruptive.


(3) To progressively increase tolerance to stress so that soldiers can endure and function under the extreme stress which is unavoidable in combat.


e.
How can stress be controlled?  Stress is controlled in the same ways other complex processes are controlled.


(1) Monitor the signs of stress and recognize when and if they change.  To be effective, this recognition should come well before the stress becomes disruptive and dysfunctional.


(2) Identify and monitor the causes of stress; that is, the stressors.


(3) Classify the stressors into those which can be controlled (increased, decreased, avoided, or otherwise changed), versus those which cannot be controlled.


(4) Control those stressors which can be changed by focusing the stress in the desired direction, either up or down.


(5) Help soldiers adapt to the stressors which cannot be changed.


(6) Learn (and teach) how to directly lower (or raise) the stress level within the individual soldier as needed, at specific times, in specific situations.

2.
SCOPE OF COMBAT STRESS CONTROL


a.
Combat Stress Control is much more than just a few stress reduction techniques which busy leader are supposed to learn from books or mental health workers and use now and then when the stress seems intense.  Army combat stress control activities must be a part of everything the Army does.  Combat stress control must be a natural part of the three continuums of Army life: responsibility, location, and Army mission.


(1) RESPONSIBILITY for combat stress control requires continuous interaction that begins with every soldier and his or her  buddies.   It also involves the soldier’s family members.  The interaction continues through the small team’s combat lifesaver (when there is one) and the combat medic.  Stress control requires special involvement from direct (small unit) leaders.  The responsibility extends up through the organizational leaders and their staffs [both officers and noncommissioned officers (NCOs)] at all echelons.  If any link in the chain of responsibility is weak, it is the responsibility of the other members of the chain to strengthen it.


(2) LOCATION.  The location for combat stress control extends continuously --



o  From the site of battle, disaster, or rigorous duty.



o  Through the unit’s forward and rearward support areas.



o  Through the communications zone, if present.



o  To the continental United States.



o  To the unit’s home station.



o  To the rear detachment.



o  To the family support group.



o  To the Army hospitals and medical centers.


Preventive efforts, and also treatment for stress dysfunction, should be actively accomplished at each location.  If stress control is weak at any one location, this can cause stress and breakdown not only there, but elsewhere in other locations.


(3)
ARMY MISSIONS.



(a)
Army operations that require combat stress control are all-inclusive.  They extend continuously -



o  From garrison maintenance activities.



o  To peacetime training exercises.



o  To operations other than war.



o  To war.



o  To the integrated battlefield.



(b)
The same basic stress control principles apply across the entire range of Army operations.  Within our rapidly changing world, many Army units have had their missions shift across a wide range of operations in a matter of weeks, sometimes with little advance warning.  Individual soldiers, family members, unit leaders and staffs, chaplains, and medics (including the mental health/combat stress control teams) must be involved and work together continuously.  They must practice stress control against the frequent minor stressors and the occasional severe stressors of peacetime.  This, and only this, enables them to be ready on short notice for the extreme stressors of war.


b.  Mental Health Personnel.  Combat stress control is the primary responsibility--in peace as well as in war--of the mental health team.  While the chain of command and NCO chain of support have ultimate responsibility for stress control, the unit leaders must give primary attention to accomplishing their unit’s mission.  Headquarters staffs and unit chaplains and medical personnel also have other primary missions which must come first.  Sustaining military performance, preventing stress casualties, and treating stress symptoms are the primary missions for Army combat stress control units and personnel.


c.
Effective Combat Stress Control Program.  Without an effective stress control program, combat stress can be a “war-stopper” for our soldiers.  This may be by way of a high number of battle fatigue casualties during and after intense battles.  It may be by way of misconduct stress behaviors which undermine the objectives and the will to persist in operations other than war (conflict).  Maximizing the amount of combat stress experienced by our forces is one of the main objectives of the enemy.  An effective combat stress control program requires participation at all levels.  It is implemented by command authority.  It is supported by commanders, leaders, staffs, chaplains, physicians, and health care providers and should be facilitated by mental health/combat stress control personnel and units.  Through these actions we can control the effects of combat stress on the accomplishment of unit missions by:


(1) Identifying and controlling stress factors (stressors).


(2) Reducing the number of battle fatigue casualties and misconduct stress behaviors.


(3) Reducing recovery time for battle fatigue casualties.

3.  STRESS TERMINOLOGY AND THE STRESS CONCEPT


a.
Understanding Of Interactions:


(1) Stressors.  A stressor is any event or situation which requires a non-routine change in adaptation of behavior.  Often it is unfamiliar or creates conflict among motives within the individual.  It may pose a challenge or a threat to the individual’s well-being or self-esteem.  Stressors may be positive or negative (for example, promotion to new responsibilities or threat of imminent death).


(2) Combat Stressors.  Combat stressors are any stressors occurring during the course of combat-related duties, whether due to enemy action or other sources.  Combat duties do not necessarily involve being shot at.  They may be carried on even in “safe” areas far from the enemy.  Many stressors in combat duties come from the soldier’s own unit, leaders, and mission demands.  They also come from the conflict between mission demands and soldier’s home life.


(3) Stress.  Stress is the internal process of preparing to deal with a stressor.  Stress involves the physiological reflexes which ready the body for fight or flight.  Examples of those reflexes are increased nervous system arousal, release of adrenaline into the bloodstream, changes in blood flow to different part of the body, and so forth.  However, stress is not synonymous with arousal or anxiety.  Stress involves physical and mental processes which, at times, suppress arousal and anxiety.  Stress also involves the accompanying emotional responses and the automatic perceptual and cognitive processes for evaluating the uncertainty or threat.  These automatic processes may be instinctive or learned.


(4)
Physical Stressors Versus Mental Stressors.  A distinction can be made between those stressors which are physical and those which are mental.  



(a) A physical stressor is one which has a direct effect on the body.  This may be an external environmental condition or the internal physical/physiologic demands of the human body.



(b) A mental stressor is one in which only information reaches the brain with no direct physical impact on the body.  This information may place demands on either the cognitive systems (thought processes) or the emotional system (feeling responses, such as anger or fear) in the brain.  Often, reactions are evoked from both the cognitive and the emotional systems.


(5)
Stress Behaviors.  These are stress-related actions that can be observed by others; for example, moving or keeping still, speaking or not speaking.  The behaviors may be intended to overcome and turn off a stressor, to escape it, or to adapt it.  They may simply reflect or relieve the tension generated by the internal stress process.  Any of these different types of stress behavior may be successful, unsuccessful, or not influence the stressful situation at all.  They may make the stressor worse.  They may resolve one stressor but create new stressors.


(6)
Combat Stress.  This is the complex and constantly changing result of all the stressors and stress processes inside the soldier as they perform the combat-related mission.  At any given time in each soldier, stress is the result of the complex interaction of many mental and physical stressors.

Table 1.  Types of Physical and Mental Stressors

(Source:  FM 22-51)

PHYSICAL STRESSORS
MENTAL STRESSORS

ENVIRONMENTAL
HEAT, COLD, WETNESS

VIBRATION, NOISE, BLAST

HYPOXIA (INSUFFICIENT OXYGEN)

    FUMES, POISON, CHEMICALS

DIRECTED-ENERGY WEAPONS/DEVICES

IONIZING RADIATION

INFECTIOUS AGENTS

PHYSICAL WORK

BRIGHT LIGHTS, DARKNESS, HAZE, AND 

    OBSCURATIONS

DIFFICULT OR ARDUOUS TERRAIN

PHYSIOLOGICAL
SLEEP DEBT

DEHYDRATION

MALNUTRITION, POOR HYGIENE

MUSCULAR AND AEROBIC FATIGUE

IMPAIRED IMMUNE SYSTEM

OVERUSE OR UNDERUSE OF MUSCLES

AND ORGAN SYSTEMS

ILLNESS OR INJURY


COGNITIVE
INFORMATION:  TOO MUCH, TOO LITTLE

SENSORY OVERLOAD VERSUS DEPRIVATION

AMBIGUITY, UNCERTAINTY, ISOLATION

TIME PRESSURE VERSUS WAITING

UNPREDICTABILITY

RULES OF ENGAGEMENT, DIFFICULT JUDGMENT

ORGANIZATIONAL DYNAMICS

HARD CHOICE VERSUS NO CHOICE

RECOGNITION OF IMPAIRED FUNCTIONING

EMOTIONAL
FEAR- AND ANXIETY-PRODUCING THREATS 

    (OF DEATH, INJURY, FAILURE, LOSS)

GRIEF-PRODUCING LOSSES (BEREAVEMENT)

RESENTMENT, ANGER- AND RAGE-PRODUCING 

    FRUSTRATION, THREAT, LOSS, AND GUILT

BOREDOM-PRODUCING INACTIVITY

CONFLICTING MOTIVES (WORRIES ABOUT HOME, 

    DIVIDED LOYALTIES)

SPIRITUAL CONFRONTATION OR TEMPTATION

    CAUSING LOSS OF FAITH

INTERPERSONAL FEELINGS

NOTE:  THE ABOVE STRESSORS MAY ACT SINGLY OR INTERACT WITH EACH OTHER TO BE COMBAT STRESSORS.




b.
PHYSICAL VERSUS MENTAL STRESSORS


The above table gives examples of the two types of physical stressors (environmental and physiological) and the two types of mental stressors (cognitive and emotional).


(1)
The physical stressors evoke specific stress reflexes.  For example, cold causes shivering and decreased blood flow to skin and extremities; heat causes sweating and increased blood flow to skin.  These stress reflexes can maintain internal balance and comfort up to a point but then may be exceeded.


(2)
The distinction, however, between physical and mental stressors is rarely clear cut.



(a) Mental stressors can also produce the same stress reflexes as do some physical stressors; for example, decreased blood flow to skin, increased sweating, adrenaline release, and pupil size.  These reflexes can markedly increase or decrease the individual’s vulnerability to specific physical stressors.  The mental stressors also presumably cause changes in brain chemistry.



(b) Physical stressors are also mental stressors when they provide information to the brain which creates a mental demand or poses a threat to well-being.  Even if a physical stressor is not a threat to life and health, the discomfort, distraction, and performance degradation it causes may be emotionally upsetting.  Heat, cold, dehydration, toxic chemicals, and other physical stressors can also interfere directly with brain functioning.  They can impair perceptual and cognitive mental abilities, thus increasing the stresses.  Light, noise, discomfort, and anxiety-provoking information may interfere with sleep, which is essential to maintain brain efficiency and mental performance over time.



(c) Because of this intermeshing of physical and mental stressors and stress reflexes, no great effort needs to be invested in distinguishing them in military contexts until the physical stressors and stress reflexes become so severe that they warrant specific (and perhaps emergency) protective measures and treatment.


c.
POSITIVE STRESS.


(1)
Stress is not necessarily bad or harmful.  Positive stress is that degree of stress which is necessary to sustain and improve tolerance to stress without overdoing the stress experience.  Some level of stress is helpful and even necessary to health.  This is especially clear for some physical stressors to which the body can acclimatize.  To achieve greater tolerance or acclimatization to a physical stressor, a progressively greater exposure is required.  This exposure should be sufficient to produce more than the routine stress reflexes.  Well-known examples of acclimatization are heat acclimatization, cardiovascular (aerobic) fitness, and muscle strength.  These examples are so important to combat stress control that they are worth reviewing.  This process of improving tolerance to stressors through progressive exposure to those stressors will also be true of cognitive-emotional stressors.



(a) Heat acclimatization.  You cannot become fully acclimatized to heat by just lying around in hot conditions.  You have to perform physical exercise in the heat to stress the body’s temperature regulation system.  At first, the body may overreact with excessive sweating and heart rate.  As acclimatization occurs, the body becomes more efficient at cooling itself.  However, acclimation has a maximum level.  If you stop exercising in the heat, you will gradually lose the acclimatization you have gained.



(b) Muscle strength.  Body builders increase their muscle mass by lifting progressively heavier weights or working against progressively greater resistance on exercise machines.  In order to increase muscle strength, you have to increase the stressor (the weight lifted) and the stress (the physiological increased effort within the muscle cells).  After the muscle has become accustomed to lifting a given weight, it no longer seems like a great effort.  There is little stress taking place in the muscle.  The muscle will merely maintain its strength and not get any stronger with repeated exposure.  If you stop doing even that amount of lifting, your muscles will get flabby again over time.  A good maxim is, “If you do not use it, you will lose it.”



(c) Aerobic fitness.  It is well known that you can become aerobically fit only by exerting yourself to progressively greater degrees of physical effort.  One way is to enter into 20-minute (or more) exercise programs of jogging, running, bicycling, swimming, or special aerobic exercises each day.  Any physical effort which sufficiently raises heart rate and respiratory rate and works up a sweat for 20 minutes or more will increase your tolerance.  In other words, you must stress the system.  If you stop exercising aerobically for weeks or months, your improved aerobic fitness will gradually be lost.


(2)
Positive stress also applies to mental stressors (cognitive and emotional), as well as to physical stressors (environmental and physiological).  Appropriate exposure to mental/emotional stressors is necessary to increase tolerance to them.

4.
COMBAT STRESS BEHAVIORS


Combat stress behavior is the generic term which covers the full range of behaviors in combat, from behaviors that are highly positive to those that are totally negative.  The table which follows provides a listing of positive stress responses and behaviors, plus two types of dysfunctional combat stress behaviors--those which are labeled misconduct stress behaviors and those which are labeled battle fatigue.

Table 2  Combat Stress Behaviors

(Source FM 22-51)


COMBAT STRESS BEHAVIORS




              ADAPTIVE                                  DYSFUNCTIONAL COMBAT STRESS BEHAVIORS



               POSITIVE                                   MISCONDUCT 

        COMBAT STRESS                      STRESS BEHAVIORS                      BATTLE FATIGUE

            BEHAVIORS                             AND CRIMINAL ACTS 


UNIT COHESION

     LOYALTY TO BUDDIES

     LOYALTY TO LEADERS

     IDENTIFICATION WITH UNIT

         TRADITION

SENSE OF ELITENESS

SENSE OF MISSION

ALERTNESS, VIGILANCE

EXCEPTIONAL STRENGTH AND

     ENDURANCE

INCREASED TOLERANCE TO

     HARDSHIP, DISCOMFORT, 

     PAIN, AND INJURY

SENSE OF PURPOSE

INCREASED FAITH

HEROIC ACTS

     COURAGE

         SELF-SACRIFICE


MUTILATING ENEMY DEAD

NOT TAKING PRISONERS

KILLING ENEMY PRISONERS

KILLING NONCOMBATANTS

TORTURE, BRUTALITY

KILLING ANIMALS

FIGHTING WITH ALLIES

ALCOHOL AND DRUG ABUSE

RECKLESSNESS, INDISCIPLINE

LOOTING, PILLAGE, RAPE

FRATERNIZATION

EXCESSIVELY ON SICK CALL

NEGLIGENT DISEASE, INJURY

SHIRKING, MALINGERING

COMBAT REFUSAL

SELF-INFLICTED WOUNDS

THREATENING/KILLING OWN

     LEADERS (“FRAGGING”)

GOING ABSENT WITHOUT

     LEAVE, DESERTION
HYPERALERTNESS

FEAR, ANXIETY

IRRITABILITY, ANGER, RAGE

GRIEF, SELF-DOUBT, GUILT

PHYSICAL STRESS COMPLAINTS

INATTENTION, CARELESSNESS

LOSS OF CONFIDENCE

LOSS OF HOPE AND FAITH

DEPRESSION, INSOMNIA

IMPAIRED DUTY PERFORMANCE

ERRATIC ACTIONS, OUTBURSTS

FREEZING, IMMOBILITY

TERROR, PANIC RUNNING

TOTAL EXHAUSTION, APATHY

LOSS OF SKILLS AND MEMORIES

IMPAIRED SPEECH OR MUTENESS

IMPAIRED VISION, TOUCH, AND 

     HEATING

WEAKNESS AND PARALYSIS

HALLUCINATIONS, DELUSIONS





POST-TRAUMATIC STRESS DISORDER

INTRUSIVE PAINFUL MEMORIES, “FLASHBACKS”

TROUBLE SLEEPING, BAD DREAMS

GUILT ABOUT THINGS DONE OR NOT DONE

SOCIAL ISOLATION, WITHDRAWAL, ALIENATION

JUMPINESS, STARTLE RESPONSES, ANXIETY

ALCOHOL OR DRUG MISUSE, MISCONDUCT


a.
POSITIVE COMBAT STRESS BEHAVIORS.  Positive combat stress behaviors include the heightened alertness, strength, endurance, and tolerance to discomfort which the fight or flight stress response and the stage of resistance can produce when properly in tune.  Examples of positive combat stress behaviors include the strong personal bonding between combat soldiers and the pride and self-identification which they develop with the combat unit’s history and mission (unit esprit).  These together form unit cohesion--the bonding force that keeps soldiers together and performing the mission in spite of danger and death.  The ultimate positive combat stress behaviors are acts of extreme courage and action involving almost unbelievable strength.  They may even involve deliberate self-sacrifice.  Positive combat stress behaviors can be brought forth by sound military training (drill), wise personnel policies, and good leadership.  The results are behaviors which are rewarded with praise and perhaps with medals for individual valor and /or unit citations.

NOTE: Read Chapter 3, FM 22-51, for in-depth coverage of combat stress control


b.  MISCONDUCT STRESS BEHAVIORS.  These range from minor breaches of unit orders or regulations to serious violations of the Uniform Code of Military Justice (UCMJ) and perhaps the Law of Land Warfare.  Misconduct stress behaviors are most likely to occur in poorly trained, undisciplined soldiers.  However, they can also be committed by good, even heroic, soldiers under extreme combat stress.  Misconduct stress behavior can be prevented by stress control measure, but once serious misconduct has occurred, it must be punished to prevent further erosion of discipline.  Combat stress, even with heroic combat performance, cannot justify criminal misconduct.  


  (1)  The following factors may increase misconduct stress behavior:


(a)
Permissive attitude and availability and use of drugs in the region by civilians, especially around posts or garrison areas.


(b)
Inadequate enforcement of the unit’s Alcohol and Drug Abuse Prevention and Control Program before deployment; failing to identify and treat (or discharge) misusers.  This is a critical issue for Reserve Component as well as Active Component units.


(c)
Availability and distribution networks (both legal and illegal) for alcohol and different types of drugs in the theater.  Some drugs are much more available at lower prices in some foreign countries or regions.


(d)
Unsupervised and unwise use of amphetamines and other strong stimulants to remain awake in continuous operations.  This can produce dangerous (usually temporary) neuropsychiatric illness.  Also, it may lead to dependency and addiction in originally well-intentioned, good soldiers, including leaders.


(e)
Boredom and monotonous duties, especially if combined with chronic frustration and tension.


(f)
Rapid return of soldiers to close contact with noncombatant military, civilians, or families after an intense battle experience without a unit stand-down period in which to defuse.


(g)
Failure of expected support, and reinforcement or relief; inadequate resupply; inadequate medical support and evacuation.


(h)
Loss of confidence in leaders, in supporting or allied units, and in equipment compared to the enemy’s.

 
 (2)  The following factors protect against misconduct stress behaviors:


(a)
High unit cohesion--represents the commitment of soldiers of all ranks to each other and the strength of their willingness to fight and sacrifice personal safety.


(b)
Tough, realistic training--provides the training, including faithful adherence to rules of engagement, which support the Law of Land Warfare and addresses cultural issues.


(c)
Unit leaders, medical personnel, and chaplains are trained--to recognize battle fatigue and early warning signs of misconduct stress behaviors.  


(d)
Units are withdrawn from combat periodically--to rest, refit (reconstitute if necessary), and absorb new replacements who arrive and are integrated as cohesive teams, not individuals.


(e)
Leaders show caring for the soldiers and make provisions for their physical, mental, and spiritual well-being as the tactical situation permits.


(f)
Leaders keep troops informed--of the objectives of the operations and war (including psychological operations and diplomatic, political, and moral objectives). 


(g)
Leaders conduct after-action debriefings--which defuse resentments and tension prior to soldiers coming in close contact with noncombatants.  

NOTE:  Chapter 4, FM 22-51, covers Combat Misconduct Stress Behaviors in depth.


c.
BATTLE FATIGUE.  Battle fatigue is also called combat stress reaction or combat fatigue.  Some battle fatigue behaviors may accompany excellent combat performance and are often found in heroes.  These are the normal common signs of battle fatigue.  More serious behaviors are warning signs and deserve immediate attention by the leader, medic, or buddy to prevent potential harm to the soldier, others, or the mission.  Warning signs do not necessarily mean the soldier must be relieved of duty or evacuated if they respond quickly to helping actions.  However, soldiers may need evaluation at medical treatment facilities to rule out other physical or mental illness.  If the symptoms of battle fatigue persist and make the soldier unable to perform duties reliably, then medical treatment facilities, such as clearing station and specialized combat stress control teams, can provide restorative treatment.  At this point, the soldier is a battle fatigue casualty.  For those cases, prompt treatment close to the soldier’s unit provides the best potential for returning the soldier to duty.


(1)
There are four major contributing factors which cause battle fatigue.  They are--



(a)  Sudden exposure or transition to the intense fear, shocking stimuli, and life-and death consequences to battle.  



(b)  Cumulative exposure to dangers, responsibilities, and horrible consequences.  



(c)  Physical stressors and stress symptoms which reduce coping ability.  Sleep loss and dehydration are especially strong contributors.



(d)  The home front and preexisting problems.  Worrying about what is happening back home distracts soldiers from focusing their psychological defenses on the combat stressors.  


(2)
Signs/Symptoms of Battle Fatigue.  The behaviors listed below are specific signs/symptoms of battle fatigue:

Table 3, Signs/Symptoms of Battle Fatigue

SIGNS
DESCRIPTION

Simple Fatigue
Involves tiredness, loss of initiative, indecisiveness, inattention, and when extreme, general apathy.  

Anxious
Includes verbal expressions of fear; marked startle responses which cease to be specific to true threat stimuli and become generalized; tremor; sweating; rapid heartbeat; insomnia, and other symptoms of hyperarousal.

Depressed
May have slowed speech and movement of the simple fatigue form or restlessness and startle responses of the anxious form. Also included significant elements of self-doubt, self-blame, hopelessness, and may include grief and bereavement.

Memory Loss
Mild forms include inability to remember recent orders and instructions.  More serious examples are loss of memory for well-learned skills or discrete loss of memory for an especially traumatic event or period of time.

Physical Function Disturbance.
Includes disruptions of motor, sensory, and speech functions.  Physical injuries or causes are absent or insufficient to explain the symptoms.

Psychosomatic Forms
Usually present with physical (rather than emotional) symptoms due to stress.  They include Cardiorespiratory (Heart and breathing), Gastrointestinal, and Musculoskeletal including pain and headaches.

Disruptive
Include disorganized, bizarre, impulsive or violent behavior, total withdrawal, or persistent hallucinations.  These are uncommon but do occur.


(3)  Labeling of Battle Fatigue Cases.



(a)  Light battle fatigue can be managed by self and buddy aid, unit medics, and leader actions.  Most soldiers in combat will have light battle fatigue at some time.  This includes the normal/common signs of battle fatigue listed in the Graphic Training Aid (GTA) 211-3-4 (available from US Army Training Audiovisual Support Centers).  Soldiers with these symptoms do not need to be sent immediately for medical evaluation and can continue on duty.  If the symptoms persist after rest, they should be sent to their unit surgeon or physician assistant at routine sick call as heavy.



(b)  Heavy battle fatigue deserves immediate medical evaluation at a medical treatment facility.  The symptoms may be temporarily too disruptive to the unit’s missions or a medical/surgical condition which requires observation and diagnosis to rule out the necessity for emergency treatment.  The medical triager sorts the heavy battle fatigue soldiers based on where they can be treated.



(c)  Duty cases are those who are seen by a physician or physician assistant but who can be treated immediately and returned to duty in their small area.



(d)  Rest cases must be sent to their unit’s nonmedical Combat Stress Support elements for brief rest and light duties; rest cases do not require continual medical observation.



(e)  Hold cases are those who can be held for treatment at the triager’s own medical treatment facility because both the tactical situation and the battle fatigue casualties’ symptoms permit.  This should be done whenever feasible.



(f)  Refer cases are those who must be referred (and transported) to a more secure or better-equipped medical treatment facility, either because of the tactical situation or the battle fatigue casualties’ symptoms.  Refer becomes hold when the soldiers reach a medical treatment facility where they can be held and treated.














Figure 1.  Diagram of sorting choices and labels for battle fatigue cases.

(Source FM 22-51)


d.
OVERLAPPING OF COMBAT STRESS BEHAVIORS.


The distinction between positive combat stress behaviors, misconduct stress behaviors, and battle fatigue is not always clear.  Indeed, the three categories of combat stress behaviors may overlap, as diagrammed below.  Soldiers with battle fatigue may show misconduct stress behaviors and vice versa.  Heroes who exemplify the positive combat stress behaviors may suffer symptoms of battle fatigue and may even be battle fatigue casualties before or after their heroic deeds.  Excellent combat soldiers may commit misconduct stress behaviors in reaction to the stressors of combat before, during, or after their otherwise exemplary performance.  Combat stress, even with good combat behavior, does not excuse criminal acts.  However, it could be taken into account as an extenuating circumstance for minor (noncriminal) infractions or in determining nonjudicial punishment under Article 15, UCMJ, for minor offenses.

DURING THE WAR


 









(NOTE OVERLAPPING)

                                        Figure 2.  Overlapping of combat stress behaviors.

(Source:  FM 22-51)
III.  COMBAT STRESS CONTROL

War is intentionally the most stressful of human activities.  The enemy is deliberately trying to break our will to fight --to stress us until we can no longer do our combat jobs.  We must break the enemy’s will and to do that we may have to push ourselves to our limit.  This is true for every soldier and every unit.  Leaders (and individual soldier) must learn to keep stress at the level where it enhances performance without overwhelming it.  They must learn how to reduce stress levels rapidly when the opportunity allows, so that they do not exhaust themselves with useless worry.  And they must learn to control and avoid unnecessary stressors which distract the soldier from facing the many ones which have been raised by the battle and the enemy.


The acts of exceptional heroism which we honor with special decorations are “combat stress reactions.”  It is the shared hardship and danger of combat which strengthens the bonds of loyalty among comrades which we call unit cohesion.  It is this loyalty which calls for exceptional bravery and even self-sacrifice.  It is stress which gives soldiers the endurance to work long, grueling hours and remain alert to danger.  Combat stress cannot be eliminated.  It must be channeled and controlled.


Leadership plays the key role in preventing battle fatigue and combat stress reaction casualties.  The same techniques and policies which are learned and applied to manage stress in garrison and field training are the foundation for controlling combat stress in war.

LEADERSHIP IS KEY TO PREVENTING BATTLE FATIGUE:


A leader reduces combat stress by preparing himself and the unit for combat.  It’s important that he know his job and plan for contingencies.  He must maintain control of the unit to maximize its efficiency.  Good leaders have few battle fatigue casualties in their units, even under extremely stressful circumstances.  Poor leaders tend to have many, along with other “improper behavior” combat stress reactions.  Good leaders do the following:

PROMOTE UNIT COHESION


The most important motive which keeps soldiers doing their duty in combat is “Unit Cohesion”.  Unit cohesion is the personal trust and loyalty among members of a small unit which makes them prefer to stick together even when that involves great hardship and danger.  Working together to overcome danger and survive is itself a good way to produce cohesion fast.  But there are two disadvantages to waiting until the danger is close to start developing cohesion.  First, there is the big risk that the danger and stress will break up the insufficiently cohesive team and take its toll over it; that everyone will simply get killed or develop total battle fatigue.  Second, it is possible to develop personally cohesive groups who care only about their own comfort and survival and not about the mission.


The leader needs to encourage as much personal cohesion as possible within the team before going into combat, and be sure that it is strengthened by a sense of the unit’s military identity and its mission.  This sense is called “Esprit de Corps” or simply  “esprit”.  The combination of unit esprit and personal cohesion equals “unit cohesion”.  The following are specific ways to achieve unit cohesion:


   a.  Insure that new arrivals are welcomed into the group and become known and trusted members quickly.  In the combat setting, it is very important to get the new soldier linked up with an appropriate buddy or buddies.  As much as possible, give the newcomers time to develop combat attitudes, skills and cohesion over several days before putting them into an extremely stressful or important situation.


   b.  Keep members of a small team always working together, under their leader.  Assign details and projects to a team, and let its leader organize how it will be done.  Similarly, if there is an opportunity to send a group off for R & R, send whole small teams, not a collection of individuals.  Use equipment drills, physical fitness exercises, and team sports to promote mutual reliance and closeness within each team, and positive competition and respect among all teams.  These activities can be useful to prevent boredom (as often occurs in Operations Other than War situations), “let off steam”, and get new replacements integrated during times of low mission activity.  Praise and reward the teams as well as the individual members for their performance.


   c.  Conduct small team “debriefings” after hard actions.  Bring the troops together to talk about what happened when the situation permits, but while the events are still fresh in their minds.  The purpose is to reconstruct what really happened so that the team benefits from the lessons learned.


   d.  Bring the whole unit together, when the tactical situation permits, for formations, meals, award ceremonies and other informal occasions which let them get to know the members of the other teams better.  Memorial services for the unit’s dead may help the friends of that soldier in grieving, provided the service is done with sensitivity. 


   e.  Impart unit pride and identity by educating the soldiers in the history of the small unit, its parent units, the branch of service and the Army.  Don’t just tell about easy successes.  Know and retell stories which honor historical examples of soldiers and units who showed initiative, endurance and resilience, who bounced back from defeat, who overcame heavy odds, or whose self-sacrifice led to eventual triumph of the higher cause.


   f.  Encourage unit-centered social interaction outside duty hours where you are on a 12 hours on/12 hours off duty cycle.  Do monitor these activities to discourage drug or alcohol abuse, inappropriate fraternization, or breaking up into cliques or interest groups which exclude or pick on other unit members.

STABILIZE THE HOME FRONT


Take action to protect soldiers from those “home front” problems that are often the hidden cause of the battle fatigue casualty.  Know your soldiers and their personal backgrounds as well as their military skills.  Help them use Army and civilian support services when available and draw moral support from the unit.  


a.  Worrying about what is happening back home distracts soldiers from focusing their psychological defenses on the combat stressors.  It creates internal conflict over performing their combat duty and perhaps not surviving to resolve the uncertainties.  An Israeli study found this to be the strongest factor which distinguished between soldiers who became “battle shock” casualties and other who were decorated for heroic acts.


b.  The home front problem may be a negative one -- a dear John letter, a sick parent or child, or bad debt.  Or it may be something positive--just married or just became a parent.  All soldiers face potential problems and uncertainties on the home front if the conflict lacks popular support at home.


c.  Rapid mobilization and deployment can create home front problems for both Active and Reserve Component soldiers.  This is especially true if the solider has noncombatant family members in the combat zone who must be under the NEO plan.  This turmoil must be reduced by prior planning which has been communicated to, and practiced with, the family.

ASSURE PHYSICAL FITNESS


Physical fitness programs are useful in promoting unit cohesion, but they are also important in themselves as protection against battle fatigue.  Being fit is not a guarantee against disabling battle fatigue, but it does increase self-confidence and delays the onset of muscular fatigue.  (Not being physically fit is an invitation for fatigue.)  Student overuse of a cardiovascular system, muscles, joints and bones that have not been prepared for the strain can lead to immediate failure and serious injury.  Even is these are avoided, the person will be subject to days of stiffness, aching and weakness.  During this time, unfit soldiers are at very high risk for battle fatigue even if further demands aren’t made on them.

CONDUCT TOUGH, REALISTIC TRAINING


A soldier’s ability to withstand stress is increased by a realistic sense of confidence.  Confidence in his/her own ability, in the leadership, and in his/her equipment plays a role.  This confidence is obtained initially through tough, realistic training and later through success on the battlefield.


Talk frankly about the possibility of casualties in combat, and of team members being killed.  Train junior leaders to take over when senior leaders need sleep or if they become casualties. 


If the mission allows, permit everyone 6-10 hours of sleep per 24 hours, preferably but not necessarily in one block.  If that is impossible, try to give everyone a minimum of 4 hours in 24, and those with critical mental and vigilance tasks 6 hours.  Assure good sleep before periods of sustained operations.  Have everyone catnap during sustained operations, but plan for slow awakening of those who have key mental tasks.  Have everyone catch up on sleep after going without.

CONSERVE THE WELL-BEING OF THE TROOPS.


Ensure the best water, food, equipment, shelter, sanitation and sleep possible under the circumstances of the mission.  In combat, never waste the strength of the soldiers for nothing, because there will be many occasions when it will be necessary to accept hardship to gain the advantage.  When this happens, explain to the troops why the hardship is necessary.


Dehydration deserves special mention because it can be very subtle.  A stressed soldier under battlefield or heavy work conditions can become very dehydrated without feeling thirsty.  An insufficient circulation of thick, dehydrated blood is less able to carry oxygen to the brain and muscles.  This results in “instant battle fatigue.”

KEEP INFORMATION FLOWING


Keep the troops well informed of their goals, the situation, and how they are doing.  Do not conceal unpleasant possibilities, but put dangers in the perspective of how the team will overcome them.  Do not give unrealistic reassurances, since failure of expected support increases battle fatigue.

SUMMARY


In combat, battle fatigue is inevitable, but battle fatigue casualties are not.  History shows that highly trained and cohesive units have fewer than one such casualty for every ten wounded in action, even in very heavy fighting.  This is significantly less than the usual one per four or five.  By knowing what factors in the tactical and overall situation increase battle fatigue, leaders, buddies and the individual soldier can take action to share the burden, resolve the internal conflict of motives and reduce the stress. 

“SGT Stress”

In-Class Case Study

1.
BACKGROUND


7th Battalion, 89th Armor Regiment is an M1A1 battalion forward deployed in Germany.  The battalion has recently gone through an external evaluation and change of command and has a new battalion commander.


Company A, 7/89th AR, was undergoing a battalion level investigation to determine why it performed so poorly at its annual external evaluation.  The day prior to Thanksgiving 19XX, 7/89th AR was notified that it would deploy in four to six weeks from Germany to Saudi Arabia in support of Operation Desert Shield.  Shortly after notification but prior to deployment, the investigation was completed and the company commander was relieved of his duties.  The company executive officer became the interim commander and prepared the unit for deployment.


During pre-deployment intelligence briefings, the battalion intelligence officer states that the battalion can expect 25% combat retaliates and 25% casualties.  These facts were known to all soldiers in the unit and were somewhat unsettling.


Soldiers were apprehensive during deployment preparations.  Soldiers sold personal items and purchased additional insurance.  Domestic violence incidents increased; there was an increased number of barracks larceny cases and minor incidents of soldier misconduct. 


The battalion receives orders, leaves on 24 December and arrives in Saudi Arabia on 31 Dec XX.  Company A’s executive officer was still in command and the unit was losing its cohesion as it waited for a new company commander to report.  The new commander joined the unit in the desert on 7 Jan YY.  The unit arrived in Saudi Arabia with an unclear mission and a lot of unknowns.


During in-country train-up and familiarization soldiers did not receive mail and showers and hot meals were unavailable.  The unit suffered an increased rate of equipment failure and the supply system did not quickly provide repair/replacements parts.


1st Platoon, Company A had been designated the battalion reserve.  This mission changed on 17 Jan YY, when Operation Desert Shield became Operation Desert Storm with the beginning of the air war over Iraq.  The platoon was designated as the battalion obstacle breaching force.  The platoon was detached from Company A and attached to a Bradley Infantry Company.


In order to reduce stress the platoon leader allowed his soldiers to make phone calls home and bused them to the Brigade Support Area to allow them to eat hot food.  Additionally, he had the platoon sergeant get information about the enemy’s tactical position and capabilities.  This was shared with the platoon and focus was directed on mission accomplishment.

2.
SITUATION


14 Feb 19YY, the platoon is told to move out.  En route to the Line of Departure (LD), the Plt Ldr’s gunner, SGT Stress, thought that his thermal sites had failed.  He phoned this forward to the company HQ.  The company XO responds to the notification with a derogatory remark over the company net and calls a halt to fix the problem.  At the halt, SGT Stress jumps out of his tank and physically challenges the company XO.  By that time, the Plt Ldr arrives and the XO tells SGT Stress to back off and get back to his vehicle.  SGT Stress then flipped the cover to his holster and pulls his pistol.  The XO and Plt Ldr then draw their weapons.
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